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INTRODUCTION 
This is the second year addendum to the report "Alcohol. P:revention·in 
Five Secondary Schools." Two aspects of the program were evaluated in that 
report. One was an educational program that was presented to students 
primarily during a regular classroom session. The other was a look at the 
manner in which an outside program fits into the regular structure and 
function of a school. The second year one of the schools declined to parti-
cipate·~ 
The Program 
In 1978 five Omaha area Catholic high schools developed a cooperative 
program for a comprehensive alcohol education and counseling program to be 
implemented one day per week at each of the schools. The program, called 
Awareness, Intervention, Development (A.I.D.) was funded primarily by the 
Nebraska Division on Alcoholism. Two staff persons were hired to implement 
the program in the five schools. 
The goals of the program can be s·ummarized under four headings: 
1) maintenance goals including fund raising, record keeping, staff development, 
report writing, etc.; 2) information/resource goals including developing 
resource library and referral sources, acting as a Service for faculty and 
students to find information, publicizing the program to the community, etc.; 
3) education/knowledge/attitude goals, educating students, teachers, and 
parents to the potential dangers of alcohol, alleviating myths, developing 
knowledge in parents and teachers to recognize early alcohol behavior, etc.; 
and 4) a mental health goal, counseling with students both individually and 
in peer groups to help develop more positive mental health patterns. 
The latter two goals were the major immediate program goals. A fifth 
goal was also stated but was the ultimate goal: to reduce incidence of 
problem drinking. 
Second Year Program. Based on the insights of the first year's evaluation, 
the A.I.D. staff made two major changes for the second year, one programmatic 
and one administrative. The administrative change was to develop an advisory 
committee from each of the schools who would work with the A.I.D. staff, 
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acting as a support and advocate for alcohol/drug related resources, program, 
etc. 
The programmatic change, also based on the previous year's evaluation, 
was to develop more capacity among the schools' regular faculty to deal with 
alcohol/drug related issues in the regular classroom as opposed to having 
a one-shot educational presentation from an outsider, Since the evaluation 
indicated that the more contact students had with the A.I.D. program, the 
greater their attitude and knowledge changes, the staff decided to increase 
their emphasis on small, ongoing counseling and peer groups. They also 
decided to develop some parent education and to continue to counsel individual 
students who were referred. This evaluation was limited to the administrative 
aspects and the teacher education. 
This is the result of the evaluation, It is composed of two parts: 
1) an evaluation of the effect of the administrative operations, and 2) the 
result of the teacher training evaluation. 
ADMINISTRATIVE OPERATIONS 
The data for this part of the evaluation were gathered by having all of 
the A.I.D. staff record their daily contacts. The appendix shows the form 
on which the d~ta were r.ollected. Three major i_tems of i.nformati on were 
recorded: 1) whether the contact was with an individual or group; 2) the 
function of the contact--counseling, educational, or administrative; and 
3) the amount of time spent. In addition, the specific school at which the 
activity took place, the specific staff member and the date were recorded. , 
Utilization of Staff Time 
Tables 1 through 5 show the way that each staff member utilized his/her 
time. Steve is the A.I.D. administrator; April is a student who helped 
develop the curriculum for the teacher training and who also worked with the 
peer groups; George is the other full-time staff person, and he did much of 
the counseling and classroom presentation. 
Table 1 shows the percent of recorded time each staff person spent 
working with individual and small groups.· As expected, George spent more of 
his time in individual and small group contact than either of the others, 
especially in counseling individual students. 
Table 2 shows the amount of time each spent in group contacts. Steve, 
with the teacher training, and April, with the peer training, spent larger 
amounts of time in group contact than did George. 
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TABLE 1 
PERCENT OF RECORDED TIME IN CONTACTS WITH 
INDIVIDUAL AND SMALL GROUPS OF EACH A.I.D. STAFF MEMBER 
Counseling students 
Other student contacts 
Contact with school personnel 
Contact with parents 
Other contacts including telephone 
Total 
Steve 
N=48,331 
17.9 
.9 
7.5 
3.2 
2.0 
--
31.5 
TABLE 2 
George 
N=56,247 
30.8 
.1 
9.2 
2.5 
2.6 
--
45.2 
PERCENT OF RECORDED TIME IN GROUP CONTACTS 
OF EACH A.I.D. STAFF MEMBER 
Steve George 
N=48,331 N=56,247 
Classroom presentation 1.4 3.1 
Student training/counseling groups/peer groups 5.9 6.3 
Parent groups 0.7 1.3 
Public information relations 0.4 0.3 
Teacher training 16.3 4.5 
Other .4 4.1 
-- --
Total 25.1 19.6 
April 
N=55,346 
16.9 
2.9 
7.5 
1.2 
4.0 
--
32.5 
--~~-- --·--··-··-·--
April 
N=55,346 
4.0 
13.6 
0.4 
0.0 
3.1 
.7 
--
21.8 
Table 3 shows the percentage of time that each A.I.D. staff member spent 
in administration and program development. Steve spent more time in fiscal 
management and outside contacts while April spent more time in program develop-
ment. Both April and George spent more time in staff meetings because George 
supervised some of her activity. April's recording of such a large percentage 
of "other" was either a breakdown of the recording system or a misunderstanding 
of definitions. Some changes in the recording form have been made for the 
current year. The new form can be found in the Appendix. 
Table 4 is a summary of the categories showing how the total recorded 
time was spent. The largest amount of Steve's time was in administration/ 
program planning. The largest amount of George's time was in individual and 
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and small group counseling. April's time was largely spent in program 
development. 
TABLE 3 
PERCENT OF RECORDED TIME IN 
PROGRAM ADMINISTRATION/MANAGEMENT/DEVELOPMENT 
OF EACH A.l.D. STAFF MEMBER 
Steve George April 
N=48,331 N=56,247 N=55,346 
Program development 3.7 6.2 8.6 
Evaluation, research, report, development 
record keeping 2.5 4.1 5.8 
Fiscal management, fund raising, auditing 2.4 
School/inside meetings, committees 2.3 1.5 1.1 
Outside meetings, committees 19.2 4.8 1.7 
Professional growth/development 6.2 7.4 2.4 
Staff meetings 6.4 10.6 13.3 
Other .6 .6 14.3 
-- --
--
Total 43.3 35.3 47.2 
·---------
TABLE 4 
SUMMARY OF ALLOCATION OF TIME OF EACH A.l.D. STAFF MEMBER 
Steve George April 
Individual/small group counseling 31.5 45.2 32.5 
Group contacts 25.1 19.6 21.8 
Program administration/management/ 
development 43.3 35.3 47.2 
Total 99.9 100.1 101.5 
Summary Recommendations on Us·e of Staff Time, Two aspects of staJ;f 
time can be discussed in this section. First, relatively little of the staff's 
recorded time was spent in non-programmatic administration. Only evaluation, 
research, reports, record keeping, fiscal management, fund raising, and auditing 
fit this category. These comprised only about .05 percent of total staff time. 
In fact, probably too little time was spent in supervision, working with the 
high school personnel, or working on administrative matters. Had more of Steve's 
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time been utilized in administrative liaison, the program might have become 
more integrated into each school's administrative structure, 
Second, the deployment of staff time was very consistent with the 
conscious decision to allocate time in this way. One advantage of the division 
of labor by programmatic function is that the staff became more expert in the 
delivery of one or two programs rather than all of them carrying equal 
responsibility for all programs. 
One suggestion that the A.I.D. staff might consider is to specialize 
further. For instance, the administrator of a program operating in four 
schools last year and at least six this year could not afford to spend 31 
percent of his time in individual counseling, 16.3 percent in another direct 
service program (teacher training), and another 5.9 percent in a third 
program (student training or counseling). This left far too little time for 
administration, development of fiscal matters, and the liaison necessary for 
this type of program. A second advantage of specialization is that school 
personnel and students in a school will have one person associated with 
counseling on drug/alcohol related matters and one person associated with 
peer counseling/training groups. This facilitates name recognition and 
memory and development of relationships which lead to referrals. 
Number of Persons Contacted 
Table 5 shows the total recorded contacts made by each staff person for 
each function. The group contacts were far greater (82,5 percent) than the 
individual contacts (17.5 percent). Only a strenuous longitudinal evaluation 
will determine the relative effectiveness of individual or small group 
counseling over large groups in alcohol prevention programs. 
Staff Time Spent in Each School 
In this section, we will take a look at the relative use made of staff 
by each school. Both Steve and George spent one day per week at each school. 
April spent two days at Ryan and two days at Prep. Steve and George spent 
one additional day at their office at Marian. The time reported for this 
administrative day has not been included in this analysis of school use. 
Tables 6 through 10 show the distribution. Table 6 shows the percentage of 
time spent in each school in individual and small group counseling. Gross 
used A.I.D. stafff this way most with Marian second. The actual hours of 
counseling reported were greatest at Ryan. This is because they had four days 
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TABLE 5 
NUMBER OF PERSONS CONTACTED BY EACH A.l.D. STAFF MEMBER 
Individual and Small 
Group Contacts 
Counseling students 
Other student contacts 
Contact with school personnel 
Contact with parents 
Other contacts including telephone 
Sub total 
Group Contacts 
Classroom presentation 
Student training/counseling groups 
Parent groups 
Public information 
Teacher training 
Other 
Total 
Steve George 
176~1 311.!1 
12 6 
134 182 
26 30 
56 218 
310 1,014 
653.!11 459.!11 
663 617 
1,201 6 
3oo.£.1 12o.£.1 
___1§ 623 
2,557 3,586 
April Number Percent 
18o.!1 667 6.9 
48 66 .7 
183 499 5.2 
18 74 .8 
101 375 _1.1_ 
17.5 
585 1,909 19.7 
1 053.!1/ 2,165 22.4 , 
9 1,289 13.3 
0 1,207 12.5 
131.£.1 551 5.7 
__ll2 _M1 ~ 
2,523 9,669 100.0 
!!../This is~ duplicated count. Students were seen from one to six times with an average of about four 
sessions each. 
h./This is a duplicated count with some student groups meeting several times. 
~/These are duplicated numbers of contacts. Each staff counting the same person. In some cases each 
teacher was at 10 separate sessions. About 120 teachers were involved in the training sessions. 
TABLE 6 
PERCENT OF TOTAL RECORDED TIME IN CONTACTS WITH 
INDIVIDUAL AND SMALL GROUPS BY SCHOOL 
Prep Gross Marian Ryan 
Counseling students 6.1 26.0 21.6 12.5 
Other student contacts 1.3 0.6 ,5 3.2 
Contact with school personnel 12.4 13.3 10.6 9.7 
Contact with parents 2.0 3.4 3.5 3.1 
Other contacts including telephone 3.3 3.7 3.9 2.5 
Total 25.1 47.0 40.1 3LO 
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Other 
1.4 
0.5 
3.2 
5.7 
1.8 
12.6 
of staff time per week. However, Prep, which also had four days of staff 
time, had the fewest number of hours of counseling. Prep also had the 
fewest other individual contacts with students. Individual contacts with 
school staff were highest at Prep and Gross and lowest at Ryan. 
Table 7 shows the percent of recorded time in group contact at each 
school. Gross shows the largest percentage of time spent this way primarily 
because of a parents' program. Even with April's student groups, Ryan shows 
only 23.3 percent of its phase of the A.I.D. time in group contact. 
TABLE 7 
PERCENT OF RECORDED TIME IN GROUP CONTACTS BY SCHOOL 
Prep Gross Marian Ryan Other 
Classroom presentation 5.4 5.5 M 2.7 0.0 
Student training/counseling groups/ 
peer groups 13.8 9.9 6.1 12.3 5.0 
Parent groups 1.2 6.3 3.0 0.2 0.0 
Public informatioq relations 0.1 0.0 o.o 0.4 1.6 
Teacher training 5.6 8.0 8.2 7.0 0.0 
Other 1.7 3.0 6.9 0.7 2.3 
--
-- -- --
Total 27.8 32.7 27.8 23.3 8.9 
Table 8 shows the percentage of time at each school spent in program 
administration and development. The largest percentage of time spent in 
program administration and development was at Prep. Ryan's large percentage 
was in part due to the way that April recorded her time. 
TABLE 8 
PERCENT OF RECORDED TIME 
IN PROGRAM ADMINISTRATION/MANAGEMENT/DEVELOPMENT BY SCHOOL 
Prep Gross Marian Ryan Other 
Program development 12.1. 7.4 10.1 10.9 22.4 
Evaluation, research, report, 
development record keeping 3.5 0.6 3.0 5.3 6.7 
Fiscal management, fund raising, auditing 0.1 2.4 .8 0.0 0.4 
School/inside meetings, committees 2.0 2.4 1.6 0.0 5.7 
Outside meetings, committees 6.7 7.2 6.4 5.3 20.5 
Professional growth/development 2.0 0.0 0.0 0.0 0.0 
Staff meetings 11.0 0.0 8.5 14.7 21.3 
Other 9.6 0.0 1.5 9 .. 6 1.9 
--
--
--
Total 47.0 20.0 3l.Q 45.8 78.9 
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Table 9 summarizes the way A. I. D. spent time at each school. The 
largest percentage of time spent in individual and group contact was at 
Gross; the smallest was at Prep. The reverse is true about administration. 
TABLE 9 
SUMMARY OF ALLOCATION OF TIME TO EACH SCHOOL 
Prep Gross Marian Ryan Other 
Individual/small group counseling 25.1 47.0 40.1 31.0 12.6 
Group contacts 27.8 32.7 27.8 23.3 8.9 
Program administration/management/ 
development 47.0 20.0 31.9 45.8 78.9 
Total 99.9 99.7 99.8 100.1 100.4 
Table 10 shows the percentage of time spent in contact with students in 
each school. Prep shows the smallest percentage of such contact. Only April's 
efforts with the groups kept it from being extremely low in this category 
compared with the other schools. 
TABLE 10 
SUMMARY OF PERCENTAGE OF TIME IN CONTACT WITH STUDENT 
AT EACH SCHOOL 
Prep Gross Marian Ryan 
Counseling students 6.1 26.0 21.6 12.5 
Other student contacts 1.3 .6 .5 3.2 
Classroom presentation 5.4 5.5 3.6 2.7 
Student groups 13.8 9.9 6.1 12.3 
--
Total 26.6 32.0 31.8 30.7 
If a school day is from 8 - 4 with 8 - 3 for class, an hour for lunch 
subtracted, and an hour added for after school activities, a total of seven 
possible school hours can be counted per day. This means that at Creighton 
Prep, only one hour, 51 minutes was spent in direct contact for each seven-
hour day a counselor spent there. At Gross it was two hours, 15 minutes; at 
Marian two hours, 13 minutes; and at Ryan two hours, 10 minutes. 
Table 11 shows the relationship of school size to the number of contact 
hours for each school. Ryan had the best ratio of contact hours for counseling 
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TABLE 11 
NUMBER OF PERSONS CONTACfED BY SCHOOL 
Prep Gross Marian Ryan Other 
Individual and Small 
Grou_g Contact 
Counseling students 199 282 72 150 8 
Other student contacts 29 4 3 28 2 
Contact with school personnel 223 65 52 142 14 
Contact with parents 16 10 6 35 16 
Other contacts including telephone 127 73 59 89 30 
- -
-
-
-
Total 594 434 192 444 64 
Group Contacts 
Classroom presentation 902 401 265 315 0 
Student training/counseling groups 932 139 380 522 196 
Parent groups 306 896 27 9 0 
Public information 102 297 0 803 9 
Teacher training 167 138 110 117 0 
Other 265 184 290 84 125 
-- -- -- -- -
Total 2,674 2,055 1,072 1,850 330 
Total Number of Students 850 1,200 766 500 
Percent of counseling and other 
student contacts relative to 
total school enrollment* 26.8 23,8 9.7 35.6 
Percent of contacts in srodent 
training/counseling groups 
relative to total student 
enrollment* 109.6 11.5 49.6 104.4 
Percent of contacts in faculty 
training relative to total 
enrollment* 19.6 11.5 14.3 23.4 
*Since some of the contacts were duplicate contacts with the same person, the number of pCrson hours 
is used rather than the unduplicated count. 
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and other student contacts and teacher training. Marian had the lowest 
ratio in counseling and other student contacts and along with Gross the lowest 
in teacher training. 
Summary and Recommendations. Obviously, from the above description, the 
program was utilized differently by different schools. A school that is paying 
part of the cost of this program should seek the most services possible from 
the program for its students, teachers, and parents. One of the problems is 
that so little is known about alcohol prevention and what parts of the 
program are most needed. Prevention has been found to work best if it is an 
integral part of the regular curriculum and emphasized by regular staff. This 
would indicate that the most effective use of the A.I.D. program may be to 
enable regular staff to deliver the prevention to students. 
A viable way to deliver the current A.I.D. program is for a committee 
from each school to be directly responsible for working with A.I.D. staff. 
This committee should include students, staff, and parents and be responsible 
to the administration. It should do an assessment of the needs of that 
school to determine what elements of prevention or treatment are most needed 
and how the services would be best utilized. The school could then work with 
A.I.D. staff to deliver the needed program component. The committee could then 
monitor the program to assure tl1at at least 60 percent of A.I.D. staff time at 
that school was spent in development of and delivery of the agreed upon 
programs and that the target group--whether students, teachers, or parents--
was participating. 
Figure 1 shows a model adapted from a health education project illustrating 
this approach. 
EVALUATION OF THE TEACHER TRAINING PROGRAM 
Goals and Objectives. 
The teacher training was 20 contact hours designed to be delivered in 
three different ways. One was 10 consecutive weeks of two-hour sessions. The 
second was three days of training in three consecutive months. The third was 
three consecutive days. Most of the training was on released time for the 
staff. 
The goals and objectives of the program as stated in the proposal were: 
Goal: To provide training in all phases o£ alcohol, its abuse, 
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FIGURE 1 
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~ I 7 
resource peer 
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/ ~ 
POST STAGE 
I Follow-up Activities Evaluation 
1 1 
>. -~ 
and alcoholism in teenagers so that the school faculty/staff 
can play a full role in the process of educating students 
about the use of alcohol. 
Objectives: 
1. to provide general information about alcohol and alcoholism 
2. to provide information on the attitudes and practice around 
alcohol and the influences on the attitudes and practices of 
both teachers and students 
3. to provide information about the general influences on young 
people.and their decisions about alcohol 
4. to develop curriculum and make faculty familiar with 
curriculum appropriate to the age level of their students 
5. to practice facilitating skills and classroom delivery of 
information about alcohol 
6. to provide information on curriculum resources and alcholism 
service resources. 
Two questions should be asked about a new program: 1) Is the program 
designed to meet the stated goals? and 2) Does the program actually meet 
the stated goals? The focus of this evaluation is on the second question, 
the degree to which the stated goals appear to have been accomplished, 
However, since the degree of goal achievement is related to the process of 
the progra~ and therefore its design, the design aspect does enter into the 
discussion of the evaluation results. 
The Evaluation Design 
The evaluation was based on an experimental design with pre-test measures 
taken at the beginning of the program and the result compared to measures at 
the conclusion of the program. In addition, persons not involved in the 
program were tested both times as controls. 
Several problems with the design occurred. At the first session, the 
program staff felt the pre-test took too much of the first session, thereby 
alienating the participants. Subsequently, they gave the pre-test to 
respondents prior to the first session and asked them to bring the completed 
instrument to the session. This lowered the response rate since no names 
were to be on the instrument so no follow-up was possible. 
A second problem occurred with the controls. An insufficient number took 
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both the pre- and post-tests for use. In some of the analysis pre-tests 
of both participants and controls were used to assess where the respondents 
started in their perspectives. 
A third problem was the inconsistency of attendance at the sessions. 
Some participants missed the first or last session, thereby missing the pre-
or post-test. 
In all, only 21 of the faculty who participated in the seven different 
training classes took both pre- and post-tests. Should the evaluation be 
repeated some of these.methodological problems could be reduced. 
Measuring the Variables. In order to evaluate the outcomes of the 
teacher training, the program objectives had to be translated into measurable 
variables, Figure 2 briefly outlines the objectives and the corresponding 
variables as they were operationalized. The objectives related to curriculum 
and curriculum development were not included in this study. A copy of the 
questionnaire will be found in the Appendix. 
Figure 2 
Objectives of the Teacher Training Program 
and Operationalized Variables 
Program Objectives 
1. Provide information about alcohol and 
alcoholism 
2. Provide information on attitudes and 
practices of alcohol use by students 
and teachers and how attitudes/practices 
are influenced 
3. Provide information about influences 
on young people and their decisions 
about alcohol 
4. Develop age ·cappropriate curriculum 
5. Practice facilitating skills and 
classroom delivery 
6. Provide information on curriculum 
resources and alcoholism services 
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Operationalized Variables 
Knowledge 
Knowledge 
Attitudes 
Knowledge 
Knowledge 
Practices 
Skills 
Attitudes 
Knowledge 
The objectives were operationalized as follows: 
1. Knowledge. The first objective, to provide knowledge about alcohol 
and alcoholism, was used as stated and measured with a 10 question 
true-false scale and other items scattered thoughout the instrument. 
Two open-ended questions also measured knowledge about what to look 
for in students suspected of being drunk or being on drugs in class. 
2. Attitudes. The second objective states that knowledge about alcohol 
attitudes and practices of students and teachers is the goal. This 
objective was operationally defined, perhaps erroneously, to mean 
that attitudes of teachers toward student drinking practices and 
drinking practices in general were the target of the program. 
Attitudes/values about drinking practices were measured with a five 
item Likert-type scale and a 14 item value scale. Four attitudes 
were measured. They were general alcohol use, reasons for drinking, 
how youth should make decisions about drinking, and how to handle 
youth drinking. 
3. Knowledge. The third objective was to provide information about 
influences on young people and their drinking practices and decisions. 
The variable here is whether teachers understand the general influence 
of youth behavior and specifically their drinking behavior. This was 
measured by coding the responses to an open-ended question, "Why do 
you think some teenagers drink too much?" Some of the variables 
used to measure facilitating skills also measure understanding of 
influences on youth. 
4. Curriculum. The fourth objective was to develop an age appropriate 
curriculum. This objective was not measured. 
5. Skills. The fifth objective, to practice facilitating skills, was 
operationally defined as development of skills to deal with alcohol 
and alcohol-related attitudes and practices in the classroom. This 
variable was measured with three Likert-type items to measure 
understanding of communications, two value items on the ability of 
the respondent to deal with student feelings, and six open-ended 
questions where respondents were given an incident that might happen 
in class and asked how they would deal with the incident. 
6. Knowledge. The sixth objective, to provide information about alcoholism 
services, was measured by coding responses to an open-ended question, 
14 
"If a student carne to your class with a hangover, how would you 
handle it?" 
The Results 
In general, where knowledge about student alcohol/drug abuse, and service 
to such students and attitudes about how to handle it are tested, there is a 
trend toward increased knowledge and a more therapeutic stance. Where know-
ledge and attitudes relate to the general public; i.e., adults, and therefore 
the teachers themselves and actual behavioral situations related to 
facilitation skills, little change between the pre-test and post-test of the 
group is noted. When individual scores on the pre-test and post-test were 
analyzed, several participants showed a remarkable change. 
Knowledge About Alcohol and Alcoholism. The faculty staJ;ted with a high 
knowledge about alcohol, and little change occurred in the items tested. Table 
12 shows the general true-false items used. The knowledge developed during 
the 20 hour course was much. more sophisticated than these items indicate, How-
ever, since participants might have been threatened by too many test items that 
they were unable to answer on the pre-test, this simple level was used, 
Table 12 also shows the responses to items made by students before and 
six weeks following the classroom presentations. Their responses were 
similar to the teachers' responses, both in the general high level of knowledge 
and the lack of change. 
The responses of faculty to the question, "What would you look for in a 
student with a suspected alcohol or drug problem?", shows a trend toward 
greater knowledge. Table 12 shows the number of responses to both the alcohol 
and drug questions on the pre- and post-tests. On both items the mean number 
of responses increased. This increase is not statistically significant, in 
part, beaause of the small number of respondents. 
Table 13 shows the accuracy of the responses in the pre-test and post-
test. Responses were coded as to whether they merely described a symptom such 
as "does not do homework,'' or "doesn't pay attention in class," or indicated 
a change in such behavior which is .the more accurate response to behavioral 
and psychological symptoms. 
A distinct change toward greater accuracy is apparent in Table 13. On 
the question about indicators of alcohol problems, only 37 percent of the 
respondents mentioned change in behavior or psycho-social attitudes in the pre-
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TABLE 12 
1TEMS TO TEST ALCOHOL KNOWLEDGE 
Percentage of Groups with Correct Responses 
Alcohol is a drug. 
A person's body burns up about an ounce of 
alcohol every two hours. 
A drink taken with food has less effect on how 
you feel than one taken on an empty stomach. 
Primary prevention of alcohol abuse means 
avoidance of all drinking 
Ten ounces of beer and six ounces of wine have 
about the same effect on a person's body. 
Drinking plenty of black coffee helps to sober 
up an individual who has had too much to drink. 
A person cannot be an alcoholic if he only 
drinks beer. 
Alcohol has a depressant effect on the central 
nervous system. 
Mixed drinks cause greater intoxication than 
beer. 
True 
True 
True 
False 
False 
False 
False 
True 
False 
Students 
Prc~test Post-test 
N=53 N=53 
Percent Percent 
85 91 
74 77 
92 89 
36 30 
64 66 
98 96 
93 87 
E_aculty 
All Pre-test Post-test Only 
N=20 N=20 
Percent Percent 
100 100 
68 60 
90 95 
90 70 
53 35 
100 90 
100 100 
100 100 
74 85 
test while 69 percent mentioned change in the post-test. A similar pattern 
is true of the question or indicator of drug problems with 53 percent mentioning 
change in the pre-test and 73 percent mentioning change in the post-test. 
In summary, teachers entered the program with high knowledge about 
general alcohol abuse and experienced little change. Change can be noted on 
the knowledge of symptoms of alcohol and drug abuse in students. 
Attitude, The attitude of faculty toward moderate alcohol use in general 
was fairly liberal in the pre-test and increased in the post-test. Attitudes 
toward heavy use, marijuana, drunkenness, and all teenage drinking, even at home, 
was fairly negative in the pre-test and more so in the post-test. Table 14 
shows the results, 
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TABLE 13 
NUMBER AND ACCURACY OF RESPONSES MADE FOR INDICATORS 
OF ALCOHOL AND DRUG ABUSE IN STUDENTS 
Number of Responses for Number of Responses for 
Indications of Alcohol Abuse Indications of Drug Abuse 
Before Train in£ After Training Before Training After Training 
Number 2 0 1 0 
1 - 2 responses s 4 4 4 
3 - 4 responses 7 8 9 8 
5 - 6 responses s 4 4 4 
7 or more 0 2 1 3 
~---
x = 3.18 x = 8.73 x = 3.92 x =4.13 
Accuracy Percent Percent Percent Percent 
no response/sarcasm 0 s s s 
misunderstood the question 16 s s s 
gave description only 47 21 37 16 
gave one area of change 3~ f 37 47 l 64 5 ~ } 53 47 I 73 
gave two or more areas of change 21 26 
100 99 100 99 
The faculty were unanimous in thinking it wrong to drink in order to 
stay off of drugs or to relieve cold symptoms but were less una?imous about 
drinking to· increase sexual performance. There was no change from the pre-test 
to the post-test. These results are seen in Table 14. 
No change occurred from pre-test to post-test on how decisions should be 
made, but a difference was found between how youth should make decisions and 
general decision making. While more than 85 percent agreed that youth can 
make decisions about alcohol use .in advance, only 37 and 30 percent agreed that 
an intelligent person should be able to make the right choice in life. Table 
14 presents these data. 
Attitudes of faculty on how alcohol/drug abuse of students should be 
handled show an interesting trend. An increase occurred in the percent who felt 
it wrong for parents to call the police for marijuana possession or for schools 
to suspend students who were drinking on school grounds. An increase occurred 
in those who thought it was right to recommend family counseling and A.A., but 
there was a decrease in those who thought it was right to allow a discussion in 
English class on a recent beer party. The program participants appeared to move 
17 
TABLE 14 
ATTITUDES/VALUES ABOUT ALCOHOL PRACTICES* 
Before Training After Training 
(percent) (percent) 
General Alcohol Use 
Alcoholic beverages if used in agree 74 (85) 90 (75) 
moderation are okay. neutral 21 5 
Heavy drinking is okay as long as 
people know how to hold their booze. disagree 100 (64) 100 (62) 
For sutdents to drink on school 
grounds. wrong 100 100 
Allowing a member of your family agree 42 35 
under 18 to drink wine at dinner. ~either right nor wrong 53 55 
Getting drunk. wrong 90 90 
Smoking marijuana. wrong 61 80 
neither right nor wrong 39 20 
Drinking even one beer when wrong 36 55 
driving an automobile. neither right nor wrong 58 35 
Reasons for Drinking 
It's okay for someone to get drunk once 
in awhile if it helps him stay off drugs. wrong 100 (55) 100 (55) 
Drinking to relieve cold symptoms. wrong 100 100 
Drinking to increase sexual performance. wrong 68 75 
neutral 32 25 
How Youth Should Make Decisions 
The best way to decide about whether to 
drink, or how much, is just to wait and 
see what happens. disagree 95 (49) 85 (43) 
Youth should not think about alcohol 
and drinking till they turn 19, the legal 
drinking age. disagree 88 (74) 89 (72) 
An intelligent person should be able to agree 47 (47) 55 (49) 
make the right choices in life. neutral 16 15 
Most decisions can be made in several 
different ways. agree 79 (76) 78 (79) 
18 
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Facilitating Skills. The facilitating skills questions dealt primarily 
with.non-alcohol related incidents to offset the response,set that might 
have·' been occurring. The results are shown in Table 16. The. responses ra,nged. 
from humanistic concern through the bu~e~ucratic teacher-rule stance to the 
punitive. In the. two .incidents involving trouble with parents and trouble 
'"ith the administration, the respondents were more helpful 'to the· student · 
than they .were in the four incidents where. the student's tro.uble was with 
them. No pre-test post-test trends can be determined. 
These results support .the attitudinal results on how to handle drinking 
problems seen in Table 14. The reason for this disappointing result is 
probably due to .the manner of presentation of this sec.tion of the training. 
All of the training was. done· in a didactic·· or lecture format with discussion. 
This is not the way in which people learn communication or facilitating 
skills. If this is really a goal, then the training in ·this area sqould be 
redesigned to include ·small groups, role playing, and other interpersonal 
techniques. 
Knowledge of Services. This item was tested by asking what the teacher 
would do if a student showed up in class with a hangover. The results are seen 
in Table 17. The responses most frequently given first were: 1) don't know, 
not certain to recognize; 2) ignore or dismiss; 3) talk about it in class or 
joke about it; and 4) other, including dismiss, insist on making up work. The 
most frequent. second responses were:l) talk to after class and 2) check 
frequency and. facts. The most frequent third responses were: 1) ·refer to·. 
health room/nurse; 2) ·talk to principal, other school ··authority, or parents; 
and 3) refer to. A.I.D., counselor, or other alcohol/drug program. 
When the data are grouped as in the table, the pattern is not clear. 
However, there was a decrease in the proportion who would ignore the hangover, 
a slight increase in the proportion of those who would speak to the student 
after class, but a decrease in the proportion who would refer to A.I.D.,· 
a counselor, or A.A. 
Summary and Conclusions 
The previous analysis has been based on the responses of the group of 
. . . . 
.. :· .· .. · 
participants on one variable at a time, When the responses of each individual 
on several variables were analyzed, a different picture em~rged. · An analysis 
was made on each person's total responses to determine the number of correct. 
responses, the number of pre- to post-test changes in score, ·and the direction 
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TABLE 16 
EVIDENCE OF FACILITATING SKILLS 
How to handle student who yells that you're shit. 
1. Find out what the problem is 
2. Keep calm, see the student after class 
3. Stop the behavior by getting student out of class 
4. React hard or with ridicule 
How to handle student who is continually tardy. 
1. Enter into dialog and/or refer to counselor 
2. Find out reason, speak to student 
3. Help change by lecture or confrontation 
4. Give extra assignments, demerits, refer to parents, punish 
How to ~andle a student who asks for help with a family problem, 
1. Be kind and sympathetic, talk with student, help, or refer for help 
2. Talk with student and parents, refer to others, or make appointment 
3. Refer to parent, talk with parent, tell counselor 
How to handle a student who is in trouble with school administration 
and asks you to intervene. 
1. Talk with student, try to help, talk to administrator, act as mediator 
2. Talk with student, work out way they can handle situation on their own 
3. Tell students they have to take responsibility, refer student to administration 
4. Refuse to help 
21 
Respondents 
Before After 
Percent· Percent 
10 5 
40 16 
20 37 
25 32 
5 21 
55 26 
15 37 
25 16 
50 26 
50 ._ ... 63 
0 11 
60 68 
15 16 
15 0 
10 16 
.,, 
; 
,,, 
TABLE 16 
(Continued) 
How to handle a student who insists that a poor grade is because you don't 
like him/her. 
1. Give feeling of support-find out why they feel that way, talk about it 
(They may be right.) 
2. Explain how grades are set, show him/her the grade book 
3. Deny that it can be true, ridicule 
How to handle a student who brags that he/she gets drunk once or twice 
a week . 
. 1. Quietly speak to student, seek ways to help 
2. Observe-get facts, refer to counselor 
3. Ignore 
4. Confront student, lecture on consequences 
Respondents 
Before After 
Percent Percent 
20 26 
65 47 
15 26 
15 26 
20 31 
10 0 
55 42 
of the change--whether it was from a correct to an incorrect response or vice 
versa. 
For knqwledge, ''correct'' responses meant those responses corresponding 
to facts. For attitudes and skills, "correct" responses ranged from those 
responses which were more humanistic to the therapeutic with the punitive 
considered most "incorrect." This is a value judgment which appears to correspond 
to the program values. However, some ambivalence was found on this issue from 
the A.I.D. project proposal and staff and certainly from school administrators. 
In the analysis of individual data, four individuals could be seen whose 
scores improved remarkably, three whose scores showed an increase in hostile/ 
punitive/negative responses, and for the remainder the results were unclear. 
All four of those respondents with improved scores were males between the ages 
of 25 and 35, though not all males 25-35 fit the pattern. All of the most 
punitive were females 30 to 45, although not all females 30-45 ·fit this pattern. 
It would be of great value in the future to be able to select those persons most 
likely to benefit from this type of program, train them, and allow released time 
22 
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TABLE 17 
WHAT TO DO WITH STUDENT WHO COMES TO CLASS 
WITH A HANGOVER 
Before 
No. % No. 
Most frequent first responses: 
Don't know-not certain to recognize 4 20 2 
Ignore or dismiss 10 53 5 
Talk about it in class-joke about it 2 10 2 
Other-dismiss, insist on making up work 4 21 4 
Most frequent second responses: 
After 
Talk to after class 7 37 9 (5 first steps) 
Check "frequericy and facts 
Most frequent third responses: 
Refer to health room/nurse 
Talk to principal, other school authority, or parent 
Refer to A.I.D., counselor, or other alcohol/drug program 
23 
5 
4 
5 
4 
26 
21 
26 
21 
5 
3 
2 
6 
% 
10 
26 
10 
21 
47 
25 
16 
10 
32 
for them to interact with students. In this way the alcohol/drug prevention 
program could be implemented by persons already on the staff. In order for 
this to be possible, further research with larger populations is essential. 
In conclusion, this program was an excellent first step. If repeated, 
less emphasis should be placed on knowledge and more emphasis on attitudes 
and skills that will be most helpful to problem youth. Regular attendance 
with the same presentor/facilitator should be tried. 
., 
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AIH STAFF ACTIVITIES 
Q!'itcvc 
2. Gcor~e 
I. Crc1ghtun Prep 
2. Gru~s 
J PrOilcticum ~uadcnt 
~. 
3. Marian 
4. flyan 
@other 5 
D.uc_Q_,_E-, I '(;Q 
----------
IndividUal Small Croup Cuntacu 
!_, I'} Students~ counseling 
Ul:l Students ~ othc:r 
13 16 Sehoul personnal 
1/ 20 Pa.reniS 
11 L4 Oliu:r ·including telephone 
",:'~, :.:!6 Referrals 
lwntc: in name of prugram 
rderrc.:d to) 
Group Contacts 
27 31 Classroom prescntalion 
32·36 Studc:nt training/counseling groups 
3741 Parent groups 
4246 Public lnfonnation relation& 
47 51 Teacher training 
'· 
52(>6 Other 
Proll!!!!! Admh,istrll.tion/ManaA:erncnl 
q1 o9 Program deyc:lopnu:nt 
60-62 Evaluation, research, report, 
development, record keeping 
63-65 Fiscal management, fund raising, 
auditing 
66-6H lnsidc mc:c:ting:s/committc:cs 
69·71 Outside mcc:tingsh.:ommittees 
72-74 Professional growth/dc:vc:lopment 
7!)· 77 Suff meetin~::.hupcrv,~ion 
JU·I:iO Other 
TOtdl 
NullllJl!f" Mnl•Jk:. 
0 LIIJ 
0 IT1J 
0 CIIJ 
0 ITTJ 
0 ITC:J 
ITJ 
Number Total 
Present MinuttlS 
ITl I I I l 
ITJ UlJ 
ITJ OTJ 
ITJ I I I J 
ITJ [IlJ 
ITJ [IlJ 
Timt~ 
CIL~ 
ITIJ 
W:J 
C.DJ 
13!bT6J 
[T_D 
D:JJ 
o·-T-, 
.. l .. 
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;\!D STAFF ACT!VITIES 
1. Stcvt: 
2. G.:urge 
3. 
4. Action 
5. UNO 
6. Voluntet:r 
Individual Con~acts 
3 5 Students- counseling 
6·8 Students- other 
9-11 School personnel 
12-14 Parents 
15-18 Other- including telephone 
19 Referrals 
(wrlte in name of program 
referred to) 
Group Conta('ts 
20-24 Classroom pn.:sentation 
25-28 Student counsding groups 
29-32 Family counsding 
33-36 Student training 
37-41 Parent groups 
42-46 Public infomwtion relations 
47-50 Teacher training 
51-55 Other 
Program Adn1inistration/Management 
66-67 Program devt·lopment 
58-59 Evaluation, research, report, 
development, record keeping 
60-61 Fiscal managl·ment, fund raising, 
auditing 
62-63 Inside meetings/committees 
64-65 Outside meel ings/committees 
66-67 Professional growth/development 
68-69 Staff meetings 
70-71 Supervision 
72-73 Other 
Date __ /___ / ___ _ 
1. Creighton Prep 
2. Gross 
3. Marian 
4. Ryan 
S. Roncalli 
6. Duchesne 
7. Other 
Numi.J~r 
10 min. 
Blocks 
r] ~ 
I 
I 
I 
I 
0 
Number 
Present 
1- -
1- -
Total 
Minutes 
Time 
EB 
m 
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Teacher Training 
The following are some questions about alcohol/drug use and how drinking and 
drug problems are handled. Please fill in the blanks or circle the number adjacent 
to the correct response. Your response will be completely confidential. However, 
in case we need more information from you, please include the last three numbers of 
your social security number in the space here, 
A. Please respond briefly to the following questions: 
1. What would you look for in a student if you thought he/she was having an alcohol 
problem? 
2. What would you look for in a student if you thought he/she was having a drug 
problem? 
3. If a student came to your class with a hangover how would you handle it? 
4. Why do you think some teenagers drink too much? 
28 
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B. Please circle the following statements as ei th~r (T) true or (F) false. 
1) T F Alcohol is a drug. 
2) T F A person's body burns up about 2 ounces of alcohol every hour. 
3) T F A drink taken with food has less effect on how you feel than one taken on 
an· empty stomach. 
4) T F Use of other drugs in combination with alcohol is dangerous. 
5) T F Primary prevention of alcohol abuse means avoidance of any drinking. 
6) T F Ten ounces of beer and six ounces of wine have about the same effect on a 
person's body. 
7) T F Drinking plenty of black coffee helps to sob8r up an individual who has had 
too much to drink. 
8) T F A person cannot ~e an alcoholic if he only drinks beer. 
9) T F Alcohol has a depressant effect on the central nervous system. 
10) T F Mixed drinks cause greater intoxication than beer. 
C. On the following questions, please indicate whether you strongly agree; agree, 
are neutral, disagree, or strongly disagree, by circling the appropriate number. 
Strongly 
.Agree Agree Neutral 
1) An alcoholic could stop drinking 1 
by himself if he really wanted to. 
2) Alcoholic beverages if used in 1 
moderation are okay. 
3) Heavy drinking is okay as long as 1 
people know how to hold theltr booze. 
4) The best way to decide about 1 
whether to drink, or how much, is 
just to wait and see what happens. 
5) It's okay for someone to get drunk 1 
once in awhile if it helps him 
stay off drugs, 
6) Youth should not think about 1 
alcohol and drinking till they 
turn 19, the legal drinking age. 
7) People communicate primarily 1 
with the words they use. 
8) An intelligent person should be 1 
able to make the right choices 
in life. 
9) Most decisions can be made in 1 
several different ways. 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
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Disagree 
4 
4 
4 
4 
4 
4 
4 
4 
4 
Strongly 
Disagree 
5 
5 
5 
5 
5 
5 
5 
5 
5 
page 3 
D. How would you handle the following si.tuat:ions in your cla~~? (If you have 
handled them or similar problems tell how you handled them.) 
1. A student who yells that he/she thinks you are 11 shit. 11 
2. A student who is continually tardy. 
3. A student who asks for help with a family problem. 
4. A student who is in trouble with the school administration and asks you 
to intervene. 
5. A student who insists that a poor grade is because you don't like him/her. 
6. A student who brags that he/she gets drunk once or twice a week. 
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E. ThL' tollLI\..Jittg arL~ Sll!\tL' itL~lll~ \VhiL·h suml' JlL'L)plL' rL·g.:1nJ as righl and some PL'Dple 
rep.'--lrd at-i \-..rnng. Ple~1s0 <'irt·lt' Lhe numlh·r willt tltL' hL·<Jding which indicates llli)St 
IH:'<lrly yuur opiniun. PlL'~lse put yuur firsl re<Jt..'Lion. 
l. Allowing a member of your 
family ur1der 18 to drirtk wine 
at dinner. 
2. Gett·ing drunk. 
3. Smoking marijuana 
4. Encotiraging a student to open 
up his/her feelings about home 
to you. 
5. For students to drink on schuo] 
grounds. 
6. Suspending a student caught 
drinking on school grounds. 
7. Taking a 16 year old to family 
counseling to deal with an 
alcohol problem. 
8. Drinking to relieve problems. 
9. Drinking to relieve cold systems. 
10. Drinking even one beer when 
driving an automobile. 
11. Drinking to increase sexual 
performance. 
12. Calling the police immediately 
upon finding marijuana in your 
15 year old's room. 
13. Allowing a discussion in an 
English class on a recent 
beer party. 
14. Sending a 16 year old to 
Alcoholics Anonymous to deal 
with a drinking problem. 
Sex: F M 
~~-
Age: 
i\1 \•JLLys 
Right 
Cvnera lly 
Right 
N('ither 
Rigtll Nor 
Hrong 
l 2 
1 2 
1 2 
1 2 
l 2 
1 2 
1 2 
l 2 
1 2 
l 2 
l 2 
1 2 
l 2 
l 2 
School: 1 
2 
Department: 
Gross 
Ryan 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
Have you had one of the A.I.D. presentations in your class? 1 
2 
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Generally 
Hrong 
3 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
Marian 
Prep 
yes 
no 
Alway:; 
Hrong 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
